Abstract: This article explores how online videos with a pedagogical focus can possibly make an impact on our current language teaching and learning practices. The affordance of videos to create multimodal content that can be shared with the public allows content creators to use a wide range of resources, such as spoken and written language, gestures, screen layout, etc., to create learning environments that can promote an awareness of a multimodal perspective to the understanding of a particular kind of professional communication context, such as job interviews, as illustrated in this article. By analyzing a series of videos on job interviews using multimodal semiotic analysis, I argue that these videos, which I call pedagogical vlogs, are helpful not only in terms of teaching the language skills required for job interviews, but also to help create a multimodal understanding of job interviews through the strategic orchestration of multiple semiotic modes. The popularity of pedagogical vlogs, as well as their affordance to provide lesson content created by the public, offer new possibilities for language teaching and learning, but it has yet only received scant attention from applied linguistics and language education researchers. This article aims to start a dialog on the pedagogical implications of this new form of learning so as to uncover the potentials offered by pedagogical vlogs in education.
Language Learning and Mobility
The use of digital technologies in language learning is becoming more and more common. It has transformed how languages are taught and learnt in various formal and informal settings. People are no longer confined to a designated space and time in which to learn a new language. Digital technologies enable learners with diverse linguistic, cultural, and socioeconomic backgrounds to learn a language whenever, and wherever they like. Language learning no longer has to happen in a classroom; anywhere, and any kind of activities, can be sites for language learning. The blurring of the distinction between everyday life and language learning, or as Pachler et al. (2010) observe, the 'penetration' of mobile technologies into people's everyday lives, is a key feature of the modern language learning landscape.
In this article, I am concerned with the use of online videos as a resource for developing multimodal skills for communicating in professional contexts, one such context is job interviews. Attending a job interview in a foreign language is a challenge. Not only do students have to master the language required for the interview, but they also have to act in a way that is appropriate, in other words, to develop a multimodal understanding of interviews. A great deal of embodied performance is involved. Therefore, a multimodal approach to communication is needed to understand how a multimodal understanding of job interviews is constructed. This article is based on the understanding that all communications, learning included, are multimodal, meaning that different semiotic resources, including language, are deployed and orchestrated by the interlocutors to make meaning (Kress 2010) . The research question that this article seeks to address is: What resources are mobilized in the focal language learning videos in order to facilitate multimodal learning of job interview language and skills?
The ubiquitous nature of video-sharing platforms such as YouTube has been a driving force of transforming the language classroom. Whilst online video-hosting sites such as YouTube have conventionally been regarded as a platform that provides entertainment in the form of music videos and funny video clips made by the general public, as digital content production is becoming more diverse, online video-hosting sites have now become our 'go-to' site if we want to learn how something is done, be it applying make-up, fixing a bicycle, or even getting you a job.
This article focuses on a series of five YouTube videos which aim to teach job interview skills in English. I begin the article by reviewing existing studies of the use of online videos in learning contexts, and then moving on to the use of multimodal social semiotics to analyze selected excerpts of one video with an aim to identify how linguistic and semiotic resources are used by the vlogger to create a kind of multimodal understanding of job interviews, not only on the language of asking and answering questions, but also on the multimodal aspects of it, such as gestures, attire, and setting related to a job interview.
Online Videos as Resources for Learning
Learning via watching online videos has conventionally been considered as a kind of out-of-class or informal learning practice (Benson 2015) . It is sometimes seen as 'learning in the wild' (Conklin 2010) as learners are free to make learning decisions without the supervision of a teacher. In particular, the genre of video blogs (vlogs) is playing an increasingly influential role in the new learning landscape. Vlogs with a purpose of teaching, which I call 'pedagogical vlogs', warrant more research. The practice of vlogging has been around for about a decade, and the purpose of vlogging is diverse. In general, vlogs can be considered simply as the video version of text-based blogging on the Internet (Moor et al. 2010) . However, as in the case of pedagogical vlogs, it is perhaps more helpful to see vlogging not as a single activity, but as a repertoire of genres and activities. The word 'vlogging' should be seen as "an umbrella term that covers a wide number of genres, including everything from short video footage of spontaneous, real-life, personal moments, to scripted and preplanned "shows" with characters, narratives, and professional acting" (Lange 2007 ). This definition of vlogging is one that is preferred in this article as it highlights the multifaceted and fluid nature of this activity, in which pedagogical vlogs is just one subgenre of vlogs. One feature of pedagogical vlogs which differs from other types of pedagogical videos is that they are created by one or two dedicated vloggers who post video lessons online regularly, and that there are a lot of interactions between the vlogger(s) and audience through the comments section of the video-hosting sites. Despite the variations between different types of vlogs, as discussed in Jones and Hafner (2012) , vlogging brings about shifts in roles for the lay public to actively curate content which has the potential to reach a large audience. This affordance of vlogging warrants more research as it has the ability to influence how teaching and learning could be done in the future.
Even within the subgenre of pedagogical vlogs, there are wide variations. Some resemble the popular vlog genre in which the vlogger engages the audience in a monologue that is fast-paced, very much similar to a 'talk-show' where the vlogger uses semiotic resources, including language, to close the distance with the audience so that it is like talking to an intimate friend. On the other hand, some pedagogical vlogs are more pedagogically oriented, in which the vloggers try to re-enact classroom teaching through the medium of video. The series of pedagogical vlog featured in this article falls into the latter category in which the vlogger positions himself or herself as a teacher through various semiotic resources, details of which are discussed in the later section of this article.
The Design of Multimodal Learning Environments
Although pedagogical vlogs are hosted on popular video-sharing platforms, vloggers take on the role of 'designers' of the learning environment. 'Design', in a multimodal social semiotics sense, refers to "the situated process in which a signmaker chooses semiotic resources and possible arrangements for semiotic entities to be produced to meet particular social functions or purposes" (Jewitt et al. 2016, p. 73) . In the case of creating pedagogical vlogs, vloggers have to analyze the affordances and constraints of delivering lesson content using videos, and make decisions on how to maximize learning opportunities within the constraints of the video medium by carrying out an assessment of what semiotic resources should be used, when, and how. Using the explanation offered by Jones and Hafner (2012) , affordances refer to what tools enable us to do, for instance, in the case of videos, to present information in a multimodal way and to disseminate the content to a wide range of audience in a short period of time. On the other hand, constraints refer to what tools prevent us from doing, and in the case of videos, one constraint could be the lack of face-to-face interaction between vloggers and audience. Vloggers, or in this case designers of learning environment, make meaning linguistically and semiotically, orchestrating the various resources at their disposal. The selection of semiotic resources to create pedagogical vlogs plays an important part in the design of the multimodal learning environment. As designers of learning environment, not only do vloggers need to gain an understanding of the affordances and constraints of the platform, they also have to strategically orchestrate the multimodal resources that are available so that the modal intensity of different resources, in different parts of the lessons, can realize the learning objectives in apt ways, by making certain aspects salient, and others less so. As observed by Norris (2004) when analyzing multimodal interactions, communicative modes take on different levels of intensity depending on the nature of the communication. For instance, in a telephone conversation, the intensity of spoken language is the strongest. We know this because it is the mode that the interlocutor at the other end of the telephone directly reacts to. Whilst this study does not deal with human-to-human interactions like Norris (2004) did, the methodological framework of multimodal interaction, such as the concept of modal intensity, does help us make sense of the learning environment featured in this study.
Previous research on the use of technologies for language teaching and learning has focused on issues such as usability (see, e.g., Stevenson and Liu 2010) , effectiveness (see, e.g., Macaro et al. 2012) , or how digital technologies have been changing learners' learning strategies (see, e.g., Qian et al. 2018 ). For instance, Stevenson and Liu (2010) focused on exploring the pedagogical usability of three online language learning sites, aimed at finding out "how learnable and usable the website is for learners" (p. 235); Macaro et al. (2012) offered a systematic review of 47 studies related to language teaching technologies and attempted to determine whether there are any direct benefits of using technologies for language education; Qian et al. (2018) identified emerging Chinese learning strategies which were made prominent with the use of mobile technologies. Nevertheless, only limited research focuses on the design of materials with a multimodal perspective which brings to the fore the fact that, in addition to language, there are other kinds of resources that content creators use to facilitate (language) learning. I argue that more attention has to be paid to the design of teaching materials, the pedagogical implications of the use of semiotic resources, and the way they are orchestrated to make meanings. Digital technologies such as videos and websites offer a wide range of semiotic resources for vloggers to utilize, leading to greater variation in the content, style, and aesthetics of sign-making practices (Adami 2018a) . Vloggers can effectively use videos as a means to project a high level of self-identity by using a combination of semiotic resources, setting one vlogger apart from another. In other words, vloggers' voices can be constructed by their selection of apt resources. In the online world, especially in the marketplace of video-sharing platforms, having a unique voice is of crucial importance.
Method
To recap, the research question that this article seeks to address is: What resources are mobilized in the focal language learning videos in order to facilitate multimodal learning of job interview language and skills? By addressing this question, this article argues that pedagogical vlogs are helpful not only in terms of teaching the language skills required for job interviews, but also to help create a multimodal understanding of job interviews through the vloggers' strategic orchestration of multiple semiotic modes.
This article adopts the approach of multimodality which asserts that all communication involves the use of multiple modes, such as writing, speech, image, animations, gestures, etc., and that not one mode is superior or privileged over another. This understanding is particularly relevant in language teaching, as it was a common belief that linguistic modes (e.g., writing and speech) were the dominant modes, whereas other modes were peripheral. Multimodality challenges the belief of the superiority of language and recognizes the contributions of other modes as equally significant in a communicative context (Kress 2010) . Of particular importance is the concept of meaning-making. When meaning is made, there has to be a 'maker', and hence agency is important in which the meaning-maker, or the sign-maker, has to make decisions to select apt modes to carry the meaning based on his/her interests, as well as the meaning potential of the resources available (Kress 2010) . Adopting the approach of multimodality enables the analysis of the motivated choice of resources that the vlogger used in creating his or her videos, and how the orchestration of these resources creates a multimodal understanding of job interviews pedagogically.
This study is based on a series of videos on job interviews in English. Job interview was chosen as the professional context that I would like to focus on because it requires multiple skills for it to be successful, mastery of interview language being one such skill. Other skills such as manner, attitude, gestures, facial expressions, all play an important role to contribute to the overall success of an interview. It is also an important event that a lot of people would have to attend in the course of their lifetime, so it is a high-stake situation that warrants attention and research. Job interviews illustrate a kind of professional context whereby not only language skills are important, but the orchestration of semiotic modes also play a crucial role.
The study involved a qualitative approach to analyze five videos in the series. Multimodal semiotic analysis, informed by Social Semiotics, is used as an analytical framework. A social semiotic approach to multimodality is based on the notion of motivated sign (Kress 2010) , which states that the relation between the signifier (e.g., the multimodal resources being mobilized) and signified (e.g., the intention to engage audience) is always motivated, recognizing the agency of the sign-maker, which is the vlogger in this case. As mentioned by Jewitt et al. (2016) , the analytical starting point of multimodal semiotic analysis often involves a general description of the artefact, such as its context of use and general structure. The use of modes is then described and examined in detail, which leads to the issue of how the artefact concerned is designed.
This series of video is chosen for analysis because it focuses not only on the language skills required to excel in job interviews, but the video series also pays a great deal of attention to other resources such as gestures, which contribute to a multimodal understanding of the job interview genre, showing interview as an embodied performance. The videos were repeatedly viewed, and preliminary notes were made about the kinds of resources that were used in different parts of the video. After preliminary analysis, the videos were then divided into the macrostructure, as shown in Table 2 in Section 5.1, and the sections identified were treated as basic unit of analysis. In this article, the parts most relevant to the learning objectives of the video were analyzed in greater detail using multimodal semiotic analysis, while the parts less relevant, such as the vlogger's appeal to comments and signing up to the mailing list, were not analyzed.
Ethical Issues
Researching in online settings presents a unique set of ethical issues that are different from researching in face-to-face contexts. This research abides by the guidelines suggested by various professional bodies in educational research:
Seeking consent would not normally be expected for data that have been produced expressly for public use. There is no consensus, however, as to whether those in online communities perceive their data to be either public or private, even when copyrights are waived. A useful guide is also provided by the Central University Research Ethics Committee (CUREC) Best Practice Guidance at the University of Oxford. When deciding whether informed consent is required, two criteria are important: (1) whether it is publicly available data (i.e., whether registration is required), and (2) whether the researched is a lay public or public figure (can be decided on a case-by-case basis). For the first criterion, the videos featured in this study were uploaded to YouTube in 2016, which are publicly available. For the second criterion, the vlogger concerned has a following of 1,720,974 people, and the focal video focused in this study has been viewed 1,279,241 times as at the time of writing, and, therefore, it can be argued that she is not a lay public, and her videos are meant to be watched by the public.
It can be seen that whether the focal videos belong to the public or private domain is not a clear-cut issue, so as the requirement of informed consent. At the preliminary observation stage, I checked the official website of the vlogger. She explicitly gives permission for anyone to use her videos as long as it is for a free project, and as long as the YouTube links of her videos are acknowledged. As an act of prudence, I sought to obtain informed consent from the vlogger, but there had been no reply. Therefore, given the guidelines and codes above, the statement from the vlogger's website, as well as the nonsensitive nature of this research, the data obtained is deemed appropriate for research purposes. Since the data is used for academic publications, according to the advice of University of Oxford Central University Research Ethics Committee (CUREC) (2018) at the University of Oxford, I decided to de-identify the vlogger in the analysis. This decision was made also after consulting the work of Codreanu and Combe (2018) , who encountered a similar situation. Nevertheless, it has to be emphasized that the content of the video is already made available in the public domain, before this study even started; therefore, I did not disguise the vlogger's name as she already has a presence on YouTube. Readers may consult the links provided in the References section, as well as the Acknowledgement section to view the videos in question.
Multimodal Semiotic Analysis of a Minilesson
This section presents a multimodal semiotic analysis of five minilessons, all on the topic of job interviews. The vlogger that created the series of lessons on teaching English job interview skills is called Rachel. She is based in the United States. Rachel creates a wide variety of English teaching videos. The series of videos featured in this study is only one type of video that she creates, which features the genre of role play. Through browsing her YouTube channel, called Rachel's English (2016) I found that she uses a wide repertoire of techniques in creating minilessons, including role play, presentation, self-broadcasting, etc. The focal videos on job interviews is a five-part series entitled How to Interview for a Job in American English. It has been posted online since January 2016 and has accumulated over 12,080,000 views at the time of writing. This is another affordance of creating lesson content and distributing it by YouTube: the ability to reach millions of people in a short period of time.
Overview of the Videos
The video series How to Interview for a Job in American English comprises of 5 videos. The length of videos 1-4 is approximately 7 min long, with the exception of video 5, which lasts for 16 min. Table 1 shows the foci of each video: The analysis of this video series focuses on the way different modal resources are mobilized strategically by Rachel in order to unpack how a multimodal understanding of job interviews is constructed and re-enacted in a role-play scenario. After preliminary examination of the series of five videos, the following macrostructure is identified (Table 2): The macrostructure presented in Table 2 does not intend to provide a general understanding of the genre of pedagogical vlogs. As mentioned in Section 2, even within the genre of pedagogical vlogs, variations exist, and it is therefore not advisable to generalize the analysis to claim that it represents the structure of pedagogical vlogs. However, identifying the structure of the pedagogical vlog in question can help us contextualize the analysis that follows.
Mobilization of Linguistic and Semiotic Resources
The following analysis, as shown in Table 3 , is based on the resources employed in different stages of one minilesson, video 1, with a focus on sections A-F, as they are most relevant to the learning objectives of the videos. This analysis is solely based on part 1 of the five-part series, as all the other videos adopt a similar structure, with the exception of video 5. Interviewing for a new job can be a huge source of stress and anxiety. And if you're interviewing for a job in a non-native language, the stress can be even higher. In this video, you'll see me interview for a job. Throughout the interview we'll discuss some of the most common interview questions and how to answer them. You'll also learn some basic information to get you started on creating your own answers to these questions. Let's begin.
Introduction (C)
shows Rachel engaging with the audience by looking directly at them and using the second-person pronoun 'you' to address the audience.
1:02
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Rachel reads out the questions and answers one by one. The screen scrolls down as she reads.
Explanation (E) specifically to language is signaled by a change of colours-from a black background with white texts, to a white background with black texts.
2:47
How How to Interview for a Job in American English, part 1/5
You can see we haven't said much of importance, but the conversation is friendly and open, and can make two people feel more comfortable in each other's presence.
3:00
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The learning objectives of the video, as mentioned by Rachel, were to: (1) discuss some of the most common interview questions; (2) learn how to answer them; (3) learn how to create answers to these questions. These are seemingly linguistically oriented questions. In bookstores all around the world, it is not difficult to find books covering similar language points specifically on job interviews. Here, the concept of modal affordance would be a helpful way to understand how learning job interview questions in books differs from learning them through videos. Modal affordance, as explained by Jewitt et al. (2016) , refers to the fact that different modes have different potentials for making meaning due to their differences in material and social histories, of how they have been used in a specific context. The affordances offered by written language differ from what spoken language can offer, and in turn images can offer a different set of affordances for meaning-making. If we examine the affordances of books and videos, we will find that although these two media seemingly cover a similar kind of content, in this case, the learning of job interview questions, the affordances of videos allow the multimodal aspect of job interviews to be shown by means of role play. As discussed in Jones and Hafner (2012) , videos differ from other media as they are comprised of sequence of images, which are capable of presenting visual information using the logic of the screen, as well as textual information using the logic of speech and writing. Furthermore, videos have pace which can determine how quickly or slowly information is presented, an affordance not seen in print media. Not only can viewers of the video learn how to ask and answer questions in an interview using spoken language, through immersing themselves in the video series, they are also able to learn how to present themselves in a job interview, such as the way of speaking, gestures, attire, and be familiarized with a typical job interview flow and settings, contributing to a multimodal understanding of job interviews; whereas in books, only texts and images can be used to depict the multimodal nature of job interviews, other resources such as the way of speaking and gestures-in- The learning objectives of the video, as mentioned by Rachel, were to: (1) discuss some of the most common interview questions; (2) learn how to answer them; (3) learn how to create answers to these questions. These are seemingly linguistically oriented questions. In bookstores all around the world, it is not difficult to find books covering similar language points specifically on job interviews. Here, the concept of modal affordance would be a helpful way to understand how learning job interview questions in books differs from learning them through videos. Modal affordance, as explained by Jewitt et al. (2016) , refers to the fact that different modes have different potentials for making meaning due to their differences in material and social histories, of how they have been used in a specific context. The affordances offered by written language differ from what spoken language can offer, and in turn images can offer a different set of affordances for meaning-making. If we examine the affordances of books and videos, we will find that although these two media seemingly cover a similar kind of content, in this case, the learning of job interview questions, the affordances of videos allow the multimodal aspect of job interviews to be shown by means of role play. As discussed in Jones and Hafner (2012) , videos differ from other media as they are comprised of sequence of images, which are capable of presenting visual information using the logic of the screen, as well as textual information using the logic of speech and writing. Furthermore, videos have pace which can determine how quickly or slowly information is presented, an affordance not seen in print media. Not only can viewers of the video learn how to ask and answer questions in an interview using spoken language, through immersing themselves in the video series, they are also able to learn how to present themselves in a job interview, such as the way of speaking, gestures, attire, and be familiarized with a typical job interview flow and settings, contributing to a multimodal understanding of job interviews; whereas in books, only texts and images can be used to depict the multimodal nature of job interviews, other resources such as the way of speaking and gestures-in-action are lost due to the different affordances that a print medium offers.
Meanings can be made by using both embodied and disembodied modes (Norris 2004) . As can be seen from the analysis above, Rachel uses a variety of embodied modes, such as gesture, eye contact, facial expressions, as well as disembodied modes, such as the setting of the scene, placement of objects, etc., to frame different parts of the minilesson. For instance, snippets of role play are inserted at different points throughout the minilesson. Instead of using linguistic means, such as written texts or spoken language, to indicate that this is a role play explicitly, semiotic resources are used instead to frame this part of the lesson as a role play, as an enactment of a job interview. When the role play is over, the explanation is signaled by Rachel standing on the left-hand side of the screen, indicating that she will now unpack what was shown in the role play and explain some of the important learning points. The modal intensity alternates between these embodied and disembodied modes in a strategic way so that the flow of the lesson is not disrupted unnecessarily, i.e., by stopping the lesson and stating 'this is a role play', or 'this is an explanation of language points', the flow of the lesson would be disrupted, as this kind of framing can be done by using different modal resources to make the learning objective salient, which in turn directs learners' attention in a certain way. This alternation helps create a learning environment that is engaging and authentic, providing a first-person experience of attending a job interview, not as an observer.
Engagement of audience is promoted by the use of embodied modes. In the explanation section, Rachel explains how to tackle common interview questions by using second-person pronouns 'you' and 'we' in order to engage audience by directly talking to them. She looks at the camera, as if she was looking at the audience in the eye as she explains. This is a kind of demand image which demands attention from viewers (Kress and Van Leeuwen 2006; Jones and Hafner 2012) . Furthermore, the distance of the shot, which in this case is a medium shot, signifies a certain degree of personal distance, but close enough to be in our personal space to demand attention. The whole video is shot mostly at eye level, which conveys an egalitarian power relation between Rachel and the learners. Nevertheless, Rachel also uses linguistic means to position herself as a 'teacher', by giving advice using short and concise imperatives that use a firm tone, such as:
All you need to do is be polite and friendly. Keep your answers short. You can also feel free to turn the question back to the interviewer.
If you're preparing for an interview, practice talking about yourself and your work history. Record yourself with a video camera if possible. Make sure it's not too long, maybe around a minute. Go back and listen or watch, and write down phrases that worked well to use again.
By using these linguistic devices, together with the tone, pitch, and speed of her voice, she positions herself as an authoritative voice that learners can trust, but at the same time, a teacher that is 'down-to-earth' by showing willingness to engage and involve the audience.
Implications to Language Teaching and Learning
From the above analysis, it can be seen that the design of a multimodal learning environment requires semiotic work from Rachel. Semiotic work is a term to describe the sign-maker's agentive, purposeful actions which lead to the creation of new meanings for the sign-maker and the resources that he/she uses (Kress 2016; personal communication) . From this understanding, it can be seen that Rachel utilized her full repertoires of multimodal resources, which included embodied modes as well as disembodied modes, to create her minilessons. The affordances of video to show a 'job interview in action' illustrates how different resources are orchestrated in an interview, which in turn facilitated a multimodal understanding of job interviews using English as a medium of communication. The affordances of videos to present visual and textual information using the spatial and simultaneous logic of the screen, as well as the linear and sequential logic of speech and writing have made it an effective medium to carry pedagogical content (see Jones and Hafner (2012) for a detailed discussion of the affordances of videos).
This study offers us some implications to language teaching and learning from the perspective of material design. The design of language teaching materials, in the past, was only possible by publishers. Now, the affordances and ubiquity of digital technologies allow the lay public to generate content on the web. This move from the 'read-only web' to the 'read-write web' (Jones and Hafner 2012) has generated exciting new possibilities which allow for wider access and participation in the field of language teaching and learning, resulting in greater variation and creativity in material design as a wider range of sign-making practices are used. Vloggers as teachers are able to, or are encouraged to, engage in a higher level of self-expression through exhibiting different styles and aesthetics in the design of their virtual 'schools' (see Adami (2018a) for a discussion of the role of digital platforms in shaping blog users' self-styling practices).
Recognizing the multimodal nature of learning has great implications for the development of self-directed language learning materials, as in the YouTube videos featured in this study. As mentioned, the field of language teaching and learning has seen an ideological preoccupation with language in the past, largely because of the limited availability of technology that impeded the use of modes in addition to language. However, the situation has now changed due to the ubiquity of technology that affords more effective use of modes other than language. This wider access to technology has influenced teaching and learning practices from a focus on language to other semiotic resources. If the goal of language learning is to be able to communicate with other people effectively, a multimodal approach to language learning is necessary. Block (2014) warned against the "lingual bias", which refers to "the tendency to conceive of communicative practices exclusively in terms of the linguistic (morphology, syntax, phonology, lexis)" (p. 56). Therefore, there is a need to rethink the current practices of teaching and learning that have been dominated by the use of linguistic modes. A sole focus on speech and writing would miss out on a lot of communication that happened using other semiotic modes, such as images, colours, the layout of the screen, etc. It is particularly evident in an era of mobility in which people are often in situations where they share few linguistic resources with other people (see Adami (2018b) research on communication in the market).
Conclusions
The use of digital tools such as YouTube videos to learn is becoming more common, thanks to the ubiquity of Web 2.0 technologies, which allows a variety of sign-making practices, such as different forms of language teaching videos, to be posted on the Internet for all to use. This emerging learning practice has the potential to dramatically change the way how knowledge is created and consumed, and so it warrants more research to understand the pedagogical implications it entails. This article has focused on how a vlogger uses her full repertoire of embodied and disembodied modes to create a learning environment which promotes a multimodal understanding of job interviews using English as a medium. Through an analysis of the structure and the modes used in the core part of a minilesson, it is seen that although the primary objectives of the video emphasized the linguistic aspect of job interviews, a multimodal understanding of interview, such as the use of appropriate gestures, way of speaking, attire, etc., are also shown in the lesson. The vlogger has also strategically used a variety of modes to frame different parts of the lesson so that the flow of the lesson is not disrupted unnecessarily, which is another way to promote an embodied, multimodal experience of job interviews to the audience.
This article argued that learning is a multimodal and embodied activity. Vloggers as content designers have to make decisions regarding the medium to carry lesson content. This decision is made based on an assessment of the affordances and constraints of the medium. Vloggers also have to select apt modal resources to convey meaning by assessing what a mode enables or prevents the vlogger to do, as well as to determine the modal intensity in different parts of the lesson so that the learning objectives are clearly foregrounded and met. Furthermore, vloggers have to 'design' the overall orchestration of embodied and disembodied modes to frame the various parts of the lesson, as well as to engage the audience.
Pedagogical vlogs represent a hybrid genre which may contain elements of teacher talk, acting, casual chat, live broadcast, etc. Not only is it an underexplored area in language education, the significance and implications of pedagogical vlogs cannot be underestimated. As digital technologies have the potential to allow learners to assume a higher level of agency, pedagogical vlogs can, potentially, contribute to what Little and Thorne (2017) called a 'rewilding' of language education, which involves knowledge production in the process of learning. This article only focused on one type of pedagogical vlogs which is more pedagogically oriented than other kinds of vlogs. To date, there is only little understanding of this complicated yet dynamic genre. Undoubtedly, pedagogical vlogs are playing an increasingly prominent role in language teaching and learning, and, therefore, more research is needed to understand, for instance, the multimodal features of these vlogs, the learning experience that they create, or their potentials to be used to supplement classroom language teaching in order to 'rewild' language education, by encouraging learners to discover learning resources relevant to them.
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